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education arg often characterized by oral tradition, transmitted through
stories, during ceremonies, apprenticeships, songs, proverbs, folktales,
etc. Stressing its wholistic nature, Armstrong (1987) avers that the African
model of education is a natural process integrated into every daily life
event within the social unit. Thus, Colorado (1988), Corsiglia and Snively
(1995) and Freeman (1995) observe that indigenous education addresses
all the main areas engaged by Western education: natural sciences, social
studies, religion and philosophy, history, physical education, the arts,
personal planning, and life-skills. From the foregoing, it can be said that
in the traditional model of education, learning spread across every
dimension of the human experience: mentally, emotionally, physically,
and spiritually. With the current development in the area of cultural
renaissance, the quest for the rebirth of the African cultural heritage, this
work focuses on the analysis of the African life circle rituals to study how
it provides a socio-cultural context for education. However, during the
course of this work, the concepts rites of passage, rites of initiation and
life circle ritdals are used interchangeably.

Theoretical Framework

The Inculturation theory is used to underpin this study. As a concept, it
was first introduced into the academic community by Cardinal Sin of
Manila at the Synod on Catechesis held in Rome in 1977, with focus on
the need for an inculturation of Catholicism in a variety of forms. '
Generally, it emerged as a theory in a bid to make the Christian religion,
coached in Western culture at home in Africa through dialogue. Shorter
(1988), Metuh (1993, 1996a and 1996b) and Walligo (1991 and 1996) had
maintained that communication between human cultures can only take
place effectively through dialogue and participation, through listening and
through readiness to learn. Kurgat (2009) avers that it is only through
‘interdependence in corporation, and congruence that conversions can
successfully take place. There is an emerging consensus that culture is a
developing plrocess in which there is and there must be a continuous
dialogue between faith and culture. This is still very important as Schreiter
(1991) observes that much of the continent of Africa still staggers under
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o-Colonialism and continued economic subsrdinati

the burden of ne ‘ '
the powerful cultures of Europe, Asii uml‘ North Amenca This theory (o
relevant in this study because we are denling with developing an Aty o,
educational methodology that would be in tandem with the ATncan spuy
witout undermining the universal principlc.s of education 1 s emphiasiy
dialoguc, participation, through listening and through readiness 1o leary
are very important principles for the

ation that allows for the interaction between

development ol an ATncan sy stem

cducanon amnd (u
cduc ulture

Education as Culture and Culture as Fducation
There is s strong relationship between cducation and culture T ation as
a concept points to a universal element, however, culture pomnts 1o the

particular. Culture on the one hand, is a soctal heritage that encompasses

a people's way of life
arts. morals cte.. that a group of people build up and expect members 1

“which includes know ledyge, beliefs, customy laws

acquire, sharce and live by. Culture does not come from human genes bt
rather it is learnt and taught. This bears with the etymology of the wond
culture as colere, which means “to cultivate™ or "o practice Kand
(2010), therefore posits that the human person is, the author and archilet
of culture. Education on the other hand, 1s the process of transmitting
cultural heritage  for the development  of individuals — spintually,
intellectually, physically and morally for his/her own personal good and
for the good of the society. While education transmiuts culture. culture
provides the locus or locale and the instruments for education Akaghogu
(1999), therefore, writes on the dynantics of education and culture

All over the world, people in every society take painy devets

time and attention (o educate the voung ones to he fune tomal

adults. In-most cases, these pains, devotion of time and

attention o the rearing of voung ones are geared towards!

impacting and transmitting of cultural and soctal Anow lesdys

that would enable the voung ones fit in o well (nto the ves il

and physical environment of the socieny in which they live I

the process of impacting this social and cultnral Anow ledge

71 alrican hn.l-c_r public st @ gmed ";
ol

Scanned with CamScanner

-



Scanned with CamScanner




In cvery rite ol inttation,

d.

b.

d.

It ensures a change of condition from one religions of ses ylar
]

group to another.

Isache stage is an outburst ol new lile due 1o the imten ention

the divine.

The divine order is recognized, achnow ledged and actualized

(4
the rites.
These rites are only the re-enactment ol (he archety pal patierns
of the gods in in illo tempore.

[our stages can be mapped out prepanatoeg

separation, transition and reincorporation. During the preparatony stage
one learns the basic skills and responsibilities associated with the new

status (o which they hope to move into. The separation stage marks the

separation of the participants from their usunl soctal setting, o mark a

departure from the past. The transition stage Is o stage dominated by

ceremonics that marks the movement or transition. Fhe remnconoratison

stage confirms one's new  status, , with the nghts, privileges  and

responsibilities. These stages has been presented in the diagram below

— ,

preparation separation

Reincarporation Transition

i

Process of the Rites of Pasvage

The Dimensions of African Life Cirele Rlitunls
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production. The rite tor boys and yirly g,

.3 ] e AT Vs y . I-C
maturity necessary 101 . '
. ’ i socie sands and wiy
according to their particular roles in socicty ns husha o Wy,
e |
|h|kln|cs, dances llll(' SONPES and roles hat any

the women are taught |
¢ taupht roles that they w oul

N . N N I

peculiar to women 1n the home, the men ft | I

play as the head of the home. his is a period of Tearnmg 1or both men g,
< o

women. At the end of the rites, the w

wey would display therebeauty and danc e as wey

amen are beautified and broughy g,

the village square where
(0 the admiration of men. Men who are i scars hot wives uswally D oy,
period very interesting. The boys arc also mnttated o secret sow iwties sl
masquerade cults. They undergo great hardships that they  may leam
through suflering, especially to prepare them tor the challenges that w sl
come with being a father. Afer this period, the boys come to the opwn s
cat with the clders, a sign that they have artived  Therr seclusion and
public appcarance are symbolic: it symbolizes the death of the child and
the birth of the adult, the death of dependency and the buth of
independence,
d. Marriage Rites

In most African traditional socicties, martiage 1s o business between
families and not between individuals, Real discussions about marmage
between families begin when both families consent. When the man and
woman accept and the family refuses, the marmage would not hold To
show the hold of the family on the individual in‘issues of marriage, there
arc times when the parents or the tmily decide who the «hild should
marry, sometimes, even before the child is matured enough 1o hoose o
partner for herself or himself, the choices haye been made and introdused
to him or, her at adulthood, This is called arranged marriages In places
where this does nol happen, many  Afncan societies go (hrough
middlemen who would come first 1o declare hiv mission 1he dex laration
ofthis intention is usually spoken beautifully in provertin When s epted
he ca.n mw £0 back and bring the family of the man During this perinl.
the gl.r] will have to show consent. sometimes by drinking wine with the
man from the same cup. I there

. IS mutual consent, the dowry 1 pard
accompanied by (he

appropriate sacrifice, Ihis s followed by a least
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. wof m
The Educational Value of Rites of Initinthe
Chummar (2008) laments that with the coming oF MISSIOnanes o A gy, o

_ ‘ o afrtes of inttation, they comdenine
without knowing the relevance ol ries af it , |'l (][,

as devilish and savage. He wniles:

Without understanding the real anthropological social and culig g

meanings of the customs, scalous Furopean Missionanes e o,

abolish traditional moral ALrican customs “'\'k" WEre e ting
Africans in the ethical matrix. (p. ).
Rites of passage have great cducational value  The occasion mark s (he
beginning of acquiring knowledge, which v otherwise not accessible o
(hose who have not been initinted. 1Uis a period ol awakening 1o so many
things, a period of dawn for the young when the collective cultural
wisdom of a people or group is transferred 1o the members of the group
It provides a socio-cultural contaxt during  which  meanings e
communicated for the development of the person in question Accurding
to Mbiti ( l‘)()‘)'):
This happens when they withdraw from other people 1o hive alone
n ;;pcciz\lly prepared huts away from the villages durnng »hah
time, they receive secret instructions before they are allowed W
rejoin their relations at home, This is a symbalic experience ol the
process of dying, living in the spirit world and being reborn (pp
158-159). |
Corroborating Mbiti, Chummar (2008) writes on the educational s alue of
the rites of initiation:
Initiation is preceded by a number of social and sesual ethial
instructions, where a young person ix prepared  ethically fim
adulthood and where the person has 1o learn from elders of the

family how to live responsibly as an adult and as & partoer 0

married life, how to behave in ihatters of sentlity and o reation

n parenthood, family and community - his transmission of cthu !
principles from one generation to the

IS now mostly broken,

NEXL I the conteat of et

leaving o moral vacuum  1he grow i
curiosity about sexual knowledge and i1y functioning ard (et

a( e
) aliican h«)larnuhm olmwm,
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;"';T]Sﬁed @alnly through the media and peers in immoral ways. (p.
This .IS gt th'e base' of so many problems that African youths are
expen.enf:mg Inour time. The absence of such a forum for learning and
establishing a relationship between socialization and the learning process
has left a vacuum between the construction of the self and the educative
experience. Teaching and learning within the context of the rites of
initiation are not abstract and based on definitions, but rather the students
are taught based on roles and responsibilities that they are expected to
carry out daily in concrete historical circumstances. It is an education for

survival.

Conclusion

The foregoing has studied the rites of initiation as an indigenous model of
education: a model that creates a meeting point between education and
culture. It discovered that Rites of passage, in the African context, remain
an integral dimension of life in traditional African societies. Thus,
Ezenweke (2012) observes that these rites take a glaring place in the life
of Africans, as it is an issue that forms the African lifestyle. Although,
with the advent of Westernization, Western education has now taken over
the educative roles that these rites of passage played in traditional African
‘societies, and have at some times been- categorized by Christian
missionaries as devilish and by the colonial masters as uncivilized. This
work argues {hat the consequence of the relegation of the rites of passage
to the background is the creation of a vacuum in the learning process. .It
further submits that in our 21* century, characterized by violence in
schools, teen pregnancy, drug abuse, and other distractions which have
been part of the public discussion on how to better cdt.xcate our youth, tl?c
indigenous model of education provided by t!1e rites of pasa?a‘gc n
traditional African societies can make a contribution towards stability.
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